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1. Breaking stereotypes: Lessons 1. Rompiendo Estereotipos:

from Classrooms in Bolivia, Mexico Aprendizajes de aulas en Bolivia,
and the UK México y el Reino Unido
2. What do we mean by Gender- 1. {Qué entendemos por Educacion
Transformative Education? Transformadora de Género?
3. How can we incorporate GTE into 1. {Como incorporar la ETG en
educational processes and procesos educativos e
advocacy? incidencia?
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/71 PROGRAMS, RESULTS, AND
RESOURCES

/| PROGRAMAS, RESULTADOS
Y RECURSOS
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Un proceso en tres momentos

Investigar

“Jugando a ser grandes.
Cémo aprenden los ninos a
ser hombres”

Comprender como se
contruyen las normas de
género y las masculinidades
desde la ninez.

Participaron 1,307 ninas,
ninos y adolescentes de 4 a
14 anos, ademas de
docentes, madres y padres;
en 4 entidades (Ciudad de
Meéxico, Nuevo Leodn, Baja
California y Chiapas).

Pilotear

Semillas de Igualdad:
Pilotaje en Nuevo Leon

Trabajar con 50 docentes,
brindandoles recursos,
herramientas y modelaje
para que pudieran
Incorporar y replicar estos
aprendizajes en su trabajo
con mas de 300 ninas,
ninos y familias,
contribuyendo a
transformar practicas
cotidianas.

Ampliar

Semillas de Igualdad:
Ampliacién a curso virtual

Conformar un resumen de
aprendizajes, un manual de
replica y recursos adicionales

para docentes.

Traducir aprendizajes del
piloto a formacion docente
vitual con mayor alcance y
sostenibilidad a
implmentare con
docentes.



Cuandotransformamoselentomo,
las nineces hacenelresto

El aula es el punto de encuentro entre practicas docentes, relaciones
entre pares y aprendizajes familiares/comunitarios

Docentes 3 proyectos de aula
Rttt bl g el L Familias y personas cuidadoras
Modelaje pedagogico en aula Igualdad de geénero yP
Recursos para reforzar

Bienestar emocional corresponsabilidad, cuidados y
conviviencia en casa

Nifias y nifios Cultura de Pazy

Actividades para cuestionar Buentrato
estereotipos, gestionar emociones y
convivir sin violencia
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Practicas proactivas que

Promoviendo la igualdad y la cultura sicmbran igualdad
de paz en la primera infancia

Cuadernilio para personas
Resumen de Resultados y educadoras de primera infancia

Insclativi Globa! para ta Nifiez (GBI) Aprendizajes .
W -

Informe de la investigacion . .
Coleccion de Semillas de Igualdad
Rrosenta NavAzgos SobLe » Hallazgos del piloto, evaluacion, aprendizajes de implementacion

paternidades y cuidados, :
emociones, violencia, igualdad de y/recomendaciones para escalar.
género, masculinidades y « Estrategias concretas para trabajar género, emociones y cultura

experiencias escolares de paz en el aula y con familias.

* Marco conceptual, metodologia y guia paso a paso para formar
docentes e implementar el programa.




Challenging Gender
Stereotypes and Aspiring for
Healthy Boyhoods in Primary

h .» Schools in the UK
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The
Children’s
Society

Charity working across the United
Kingdom

We support children and young people
In their daily lives, or those that are at
risk or in crisis

We provide lasting support and
campaigns for rights and protections
that will improve young lives.

Last year, we supported over 73,000
children and young people

We have just under 1,000 colleagues



What is Beyond Gender

Stereotypes? partcipants (Y 650
W CNnoolis ucators

The BGS programme includes:

® <
One hour lesson plans
Three lessons?® for Years 3-4 and four lessons for Years 5-6:
® Lesson 1: Exploring gender stereotypes
® Lesson 2: Learning not to feel limited by gender stereotypes (friendship and feelings)
e Lesson 3: Understanding how gender stereotypes can influence aspirations and careers (Years
° 9-6 only)
% Lesson 4: Challenging gender stereotypes and supporting gender equality
? elLearning teacher training course
A self-paced, 2.5-hour training for KS2 teachers,?” with a condensed version available for all
P school staff. The training is Continuing Professional Development (CPD) accredited and includes
® eight modules:
® 1. Differences between gender and sex 5. The gender boxes
e 2. Gender expectations in childhood 6. Teaching the BGS curriculum
S e®: 3. Gender stereotypes in society 7. Supporting families
@ A A: 4. Gender stereotypes in schools 8. Leading BGS for school leads
- Support resources
- - 1. Comprehensive teaching guidance
= 2. Resource guide to engage parents and carers
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What did the BGS ) 4

24 300+ 2,300 1,000+

Pupils in Pupils in

eva I u a t l O n fl n d ? 1 t ok sducatons BGS schools control schools

Positive changes utcnmes

Recognition of unconscious gender
bias in one’s own practice

Increased recognition of gender as a
social construct

Increased recognition that gender
stereotypes affect pupils’ interests

and careers




What did the BGS evaluation find?
Positive changes i @ tcomes and impact

Decline in acceptance of restrictive gender stereotypes

Increase in support for caring behaviours among boys

Increased acceptance of pursuing interests and careers regardless of
gender stereotypes

“It is okay for boys to hug their
friends and carers.”

Increase in willingness to develop

friendships with peers of all genders | 82‘/

I learned that it's okay for boys and girls to play
together, because I used to just only play with boys
until we did the gender stereotypes lesson.

— Pupil, Year 3-4

» T-test used to compare the proportions between pre- and post-test among pupils of the same gender to
assess if they are statistically different.

» *T-testvalue is significant at p<0.05 among girls for both statements



Recommendations for scale
AV

Use open-source models aligned with schools’ missions to increase adoption

Leverage accreditation and peer endorsement to build credibility

Strengthen partnerships to increase sustainability

Implications for policy
AN

Embed healthy masculinities within education
Reach boys before crisis

Align with community services




ecLui,muao OurWork Resources About Donate

Resources

News

BEYOND GENDER STEREQTYPES -
PRIMARY SCHOOL LEADERSHIP & BGS
LEADS

~

By Equimundo & Lifting Limits

m A 2.5 hour self-guided online learning course to equip teachers
and school staff with the skills and knowledge they need to
Implement the lessons effectively, and to strengthen their own
professional development.

3 lessons (1 hour each) for Years 3/4 (ages 7-9)

4 lessons (1 hour each for Years 5/6 (ages 10-11)
Accompanying resource handouts and powerpoint slide decks
Teach Guidance resource

Guide for Engaging Parents and Carers



https://www.equimundo.org/learn/
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Concepcion, Santa Cruz, BOLIVIA
Escuela de una comunidad rural chiquitana §= = |
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"Fue participativo. Ella daba las opciones de qué vamos a hacer y ya todos |
participébamos no fueron talleres [pesados]... fueron talleres interesantes.” "Ella i
. sabia acomodarlo, ubicarlo, y salla bonita su sesion.. . buscaba la forma de que

aula A nuestros estudlantes [hay que] encantarlos, se busca la forma de como.’
. - B \ docentes participantes del taIIer l



LO QUE DICEN DOCENTES, NINOS Y NINAS

Los cambios mas solidos

I Nifos y nifias se sientan y juegan mezclados

I Reconocen sus propias emociones

|dentifican y rechazan el bullying
Responden con empatia ante la discriminacion

(.

(.

"De no maltratar a los companeros, ser
tiernos. No a la violencia... Respetar y
no disimular. Nos aconsejé que no hay
que discriminar, apoyar a nuestros
comparneros a otro lado para que no se
sientan mal." (Nifa de 4to. grado)

"Cuando decimos cosas feas del fisico... el
ofro se siente mal. Y también, digamos,
una persona le dice gordo a esa persona,
y ella se ve y hace lo posible para verse a
lo contrario.” (Nifa de 4to. grado)

"¢Antes se peleaban mucho ustedes?" — "Si." Se
relata una pelea fisica grave entre dos companeros el
ano pasado ("se agarraban entre los dos... peleando
en el piso”). "¢; Y ahora?" — "No, ya se dejaron... este

ano solamente fue [de palabra].” Nifio de 6to grado
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~"Ha reducido harto lg diseriminacion "El ano pasado se peleaban mas Este 2
1™ en'mi aulg, porque habla bastante." ‘afio se-pelean menos >
g ‘ 4"—-‘ Ménica, docente de 4to grado 'ﬂ; \ §\ — Edwin, docente
£ SERST i J W e
"Ahora yavemos guiéhes necesitan mds ~— "“Noun cien por ciento, pero hemos
apoyo, quiénes necesitamimgside nosotros, ya visto la mejoria."
sea emocionalmente, YESEAREEN, — | ‘
pedagogicamente.” — | — Directora de |la unidad ed

= Dbcente, grupo focal
7




LECCIONES APRENDIDAS:

El equipo docente aprendid a tener una mirada de género: ver y hacer en funcion de ello.
Particularmente comenzar a tener una escucha atenta de situaciones de agresion, modos de expresion
discriminatorias.

Nifios y nifias aprendieron a el valor de respeto entre pares. La importancia del cuidado entre companeros y
companeras

La unidad educativa aprendié la importancia de incluir estos proyectos en la cotidianidad del aula y los
cambios positivos que esto puede generar
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Dr. Matthias Eck

Program Specialist: Education for
Inclusion and Gender Equality,
UNESCO

Especialista de programa:
Educacion para la inclusion y la
igualdad de género, UNESCO

Laura Giannecchini

Institutional Development
Coordinator, Latin American
Campaign for the Right to
Education (CLADE)

Coordinadora de Desarrollo
Institucional, Campana
atinoamericana por el Derecho a
la Educacion (CLADE)

Daniel Molina

Regional Gender and Inclusion
Advisor, PLAN International
(Regional Office for the Americas)

Especialista de Genero e Inclusion,
PLAN International (Oficina
Regional de las Américas)



ZIQUESTIONS & ANSWERS

7IPREGUNTAS &
RESPUESTAS



AND WITHIN LATIN AMERICA

( GTE | R ATVE KEY PRINCIPLES FOR A GENDER GTE: BUILDING HOPE FROM
) EDUCATION TRANSFORMATIVE EDUCATION APPROACH AND THE CARIBBEAN

1. MAP THE CONTEXT
What are the social, political, and institutional conditions in which the proposal is situated? What
regulations (laws and/or public policies) and resources (material, economic, human) exist? What
tensions or opportunities can be identified in

DESCARGAR COMPENDIO GENERAL EN ESP .V,

EDUCACION
TRANSFORMADORA
DE GENERO

DESCARGAR COMPENDIO GENERAL EN ENG YV,

8. ENVISION A HORIZON
OF SOCIAL AND SEXUAL JUSTICE

Does the project define concrete actions in the short, medium, and

long term, consistent with its transformative vision? Does it identify

the real conditions necessary for feasibility (such as resources,
support, timing, stakeholders) to sustain them? Does it establish
clear milestones to evaluate progress and ensure continuity?

7. MULTIPLY
EXPERIENCES

Does it strengthen the exercise of rights,
participation, and collective action? &
Does it produce tools, networks, or knowledge Y
that support processes of transformation and \?
resistance? How easily can this experience be cf’
adapted to other contexts?

\Z

6. TRANSFORM
KNOWLEDGE

Does it promote critical reflection that questions
assumptions and opens new questioning? Does it
integrate diverse forms of knowledge (ancestral,
intergenerational, community-based) to create new
ways of thinking and acting?

5. RECOGNIZE EXPERIENCES

2. DEFINE SPECIFIC
TOPICS

What topics are absent, excluded, or silenced in your
community? What needs or issues does the project seek to
address? What transformative goals does the project take on?
What ways of thinking, feeling, knowing, doing, and desiring
does the project seek to challenge?

STAKEHOLDERS

3. IDENTIFY KEY
8 &b

that make the proposal possible? What forms of
collaboration (at different levels, within or between
institutions) help create conditions that make the
project possible?

& Who is the initiative aimed at? Who is driving the
&" project forward? What are the strategic alliances

4. PROPOSE PARTICIPATORY
PEDAGOGIES

Does the proposal aim to build a climate of trust that allows

for questioning gender roles and inequalities? Does it promote
listening, care, and collective reflection? Does it allow for
questions and critical thinking without judgment, within a human
rights framework that guides and sustains dialogue?

Does the project recognize and work with personal, institutional, and community experiences as valid
sources of knowledge? Does it create conditions for questioning hierarchies that render knowledge
invisible? Does it encourage the breaking down of binary hierarchies to embrace diverse experiences?




2. What do we mean by Gender- 2. ¢0ué entendemos por

Transformative Education? = 20 DE Educacion Transformadora de
OCTOBER Género?- 20 DE OCTUBRE
3. How can we incorporate GTE into 3. {Como incorporar la ETG en
educational processes and procesos educativos e
advocacy? - 17 DE NOVEMBER incidencia? — 17 DE NOVIEMBRE
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/1 THANK YOU
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